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ABSTRACT
It has increasingly become a common phenomenon that a lot of focus is placed on listening
skills and disregarding the significance of oral skills in English classes in China. This mode of
teaching that allows students to practice only listening, but not practice speaking, has a lot of
drawbacks. Classroom context where students are denied the opportunity to participate by
speaking the language does not motivate them to develop pragmatic skills that are useful for
learners. This project illustrates how classroom teacher-student interactions occur and how the
use of appropriate social media technology could be useful to motivate learners. It is necessary
for educators to reconsider the current learning model to enhance learners’ participation to
improve the process of elementary school English teaching and promote the quality of English
teaching. The significance of this project is that it is informative to increase teacher and student
interaction, through various techniques with the aim of enhancing learners’ motivation and
interest. The current project explores the current shortcomings of teaching a second language
teaching in China, develops innovative and engaging lesson plans, and finally recommends
practical strategies that can be used to manage these challenges.
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CHAPTER I
INTRODUCTION
Statement of the Problem
When I was learning English at elementary school in China, I observed that teachers were
only teaching to the test. However, most of the teachers neglected the practical needs of speaking
and listening, which enhance the learning of a language. Teachers mainly focused on teaching
grammar and writing skills but did not consider the significance of personal interaction with
students. Although we had a listening and speaking class, I never said a word during any of those
two-hours speaking and listening sessions; teachers never gave us any class activities to engage
us in speaking practice. The whole class, without any interactions, was too dull to learn.
With the development in the teaching of the second language among different nations,
English learning has attracted the attention of various scholars. Teacher-student interaction is the
most common form of education in English classrooms, and it has a significant impact on
students' enthusiasm for learning. Salehi (2019) pointed out that teacher-student interaction is the
basic criterion through which teachers and students get along in the classroom. Balagová and
Haláková (2018) noted that teacher-student interactions are the relationships between teachers
and students, in the form of individuals, groups, or the entire class. In this case, either teachers or
students can initiate classroom interactions, verbal and non-verbal communication, for dialogue
or exchange of ideas. Classroom interaction is a platform through which teachers and students
are participants in the activity that provides students with learning abilities and thinking
strategies.
In my case, I always felt difficult when I started learning English. If the class was too
dull, it reduced my interest in learning. The English class I attended was intended to disseminate
information and knowledge that we needed to learn but did not involve interactions with the
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teacher. Non-interactive mode of teaching English as a second language has not been helpful to
learners. Nowadays, learning English has become an essential part of the curriculum. It not only
helps us to understand the world better, but it also provides the window through which students
access international studies (Ishmuradova, 2019). Learning a new language is not that easy, and
learning a second language is more complicated than learning the first language (Zhang & Cui,
2010). Many English instructors in China always pay more attention to grammar and writing.
However, the efficiency of students to learn the language is low because teachers despise the
significant interactions with students (Klein, 1990). Thus, most students are less interested in
learning English because of boredom (Bulunuz & Jarrett, 2010). Any class that entails teaching a
second language should streamline strategies that improve students' enthusiasm. Engaging with
the students to increase their interest in learning, which is essential during second language
acquisition. However, most English teachers have always neglected the interactive aspect of
teaching.
Students always remember the funniest and innovative parts of the class when they watch
a TV program or film. Also, students who engage in using social media received higher scores
and retained more linguistic knowledge. The use of humor as one of the teaching methods
improves students' learning significantly (MacCartney, 2011).
A successful class should contain not only the information but also the interaction
between teachers and students to provide students with certain engaging activities to let them
learn the language in a comfort zone (Kormos & Csizér, 2008). In the classroom, the teacher and
student interaction is the best practice to achieve effective teaching, especially for English
speaking and listening. Therefore, interactive activities enhance students' enthusiasm for learning
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(Fan, 2019). Therefore, it is essential to understand the connection between teacher-student
interaction and student learning enthusiasm.
There are various reasons why Chinese students are less motivated to learn English.
Firstly, the focus of English classrooms is not to impart knowledge through the combination of
listening and speaking activities. Rather, teachers aim to prepare students to get higher scores in
the English test. Secondly, students tend to feel bored when instructors only teach the
grammatical aspect of English, which makes the learning of a new language a tedious task.
Instructors in China teach English do not engage students, which discourages students'
participation in classroom activities. Also, teachers do not use social media, humor, and other
tools to increase students' learning motivation (MacCartney, 2011).
Purpose of the Study
The principal purpose of this project is to guide elementary English teachers in China to
make their classes more effective through the use of engaging activities, which include social
media and motivating interactions between students and teachers. Interactive strategies promote
classroom efficiency and academic spaces where students are motivated to learn. This lesson
plan will include role-playing conversations based on listening and speaking.
Some English teachers mainly focus on students' test scores and neglect to interact with students
and motivate learners' during the class. Language learners could be more engaged in
communicational activities when there is a balance between learners' contributions and lecturing
(Maleki, 2012). The lesson plan will focus on listening and speaking. This lesson plan includes
detailed descriptions of classroom listening and speaking exercises to improve elementary
students' speaking and listening skills. Also, all activities are designed to help students' learn by
engaging their interests.
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Additionally, this study will provide strategies to enhance interaction between teachers
and learners. The purpose of these interactions is to provide learners with more practical and
exciting activities based on mobile applications and music. This lesson serves the needs of
elementary teachers; it includes a series of specific teaching lessons with sufficient activities to
let students learn the knowledge in a relaxed and step-by-step manner. Thus, it serves to motivate
learners to participate in English classes.
Theoretical Framework
Krashen's Affective Filter Hypothesis
As stated by Krashen, one barrier to teaching is the affective filter, a 'screening' effect
caused by emotional variables that prevent learning (Lin, 2008). This hypothetical filter does not
directly affect language acquisition but instead decreases the ability of the mind to acquire a
language. Based on Krashen's theory of affective filter, students can be motivated through plenty
of strategies, such as self-confidence enhancement, anxiety reduction, pressure management, and
motivation methods. Therefore, it produces a secure, welcoming, and exciting condition in which
students can improve their learning abilities. The affective filter may be particularly significant,
especially during the learning and practicing of the new language.
Also, according to Lin's survey, it has been established that the newest pedagogy
maintains that emotional factors play a critical role in English language acquisition (Lin, 2008).
This study's quantitative and qualitative surveys provide reliable results for practical learning of
a new language. The researchers concluded that suitable pedagogy could forecast the outcome of
language acquisition. English educators, therefore, should minimize learners' negative emotions
that may cause reluctance to learn (Lin, 2008). In line with Krashen's affective filter theory, the
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field project seeks to help learners improve their English skills for academic and practical
purposes through engaging and relaxing classroom activities.
Computer-Assisted Language Learning
In 1985, IBM pioneered the development of a computer-aided teaching system. This
system helps students learn and generate relevant practical knowledge based on the results of
learning. During this period, many research centers in the United States increased their research
efforts, and computer-assisted instruction entered a booming period.
In English teaching, Higgins (1983) states that through the use of computer-assisted
language teaching, students are provided with video, audio, sound, image, text, and other forms
of learning materials to enhance retention. Such strategies effectively promote students'
enthusiasm and interest in English to achieve good classroom teaching outcomes. Computerassisted teaching strategy has the advantage of fostering interaction and sharing. Through
effective processing of information, such as text and image, computer technology provides
students with a variety of learning options. At the same time, it also has the function of verifying
the teaching results. Students can adjust their learning progress according to their style and give
feedback to the teacher in real-time to improve students' learning results (Levy & Hubbard,
2005).
With the help of computer-assisted language teaching instructions, students can easily
overcome various learning difficulties to enhance their understanding of English knowledge
(Davies et al., 2011). Computer-assisted language teaching instruction provides students learning
environments that are close to real-life interactions, which engage their interests and motivate
them to learn(Bax, 2011).
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According to the affective filter hypothesis, excessive anxiety will weaken learners'
enthusiasm, which is not conducive to learning a second language. With computer-assisted
English learning, learners can learn in a more relaxed environment and focus on comprehension.
This computer-assisted English learning can reduce tension and anxiety among learners and
promote the acquisition of the language in a more practical (Hubbard, 2009).
Significance of the Project
The importance of this project is to make a lesson plan for English instructors in China
with suggestions on how to use materials to engage students in the teaching process. This
strategy will motivate learners and provide a friendly learning environment required for second
language learning. This lesson plan mainly focuses on English listening and speaking. It will also
offer some English listening and speaking learning methods to let the learners increase their
learning interest and engage learners for second language acquisition by using social media,
group activity games, and music.
This project aims to establish a student-centered and teacher-led mixed teaching model to
improve Chinese-speaking students' listening and to speak. The computer-assisted learning
model enables teachers to combine the advantages of traditional learning methods with
computer-assisted teaching models. Therefore, teachers will find it easier to create an exciting
and productive environment for students to learn.
Besides, the use of modern technology in teaching strategies can provide rich content of
audios and visuals to improve the listening and speaking ability of students and the teaching
efficiency of teachers (Erkan, 2019). This project provides teachers with strategies and tools that
utilize the advantages of the Internet to create a rich and flexible learning environment. It also
offers numerous hands-on interactive activities that instructors can carry out in a virtual
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environment. The use of multimedia technology also makes it easier to create high-quality
content to encourage positive attitudes toward listening or speaking.
To achieve the teaching goals efficiently, teachers should understand the students'
learning capacities and levels before teaching. Designing a combination of visual and audio
activity materials stimulate learners' interest in thinking and talking. At the same time, the
content of teachers' teaching process should also consider the students' learning level and
acceptance ability to match learners' needs.
This project will also help students to learn in the real context. The essence of oral
communication is to use information as a starting point to provide real-life communication
scenarios and fully demonstrate the students' communicative competence. Therefore, the
situations designed for this project allow students to apply what they learn in class in real-life
contexts. The combination of learning and practice enhances the pragmatic abilities of learners.
Teacher-student interaction is one of the most effective teaching methods. Therefore, it is
essential to clarify the relationship between how teacher-student communication affects students'
learning motivation (Weizheng, 2019). Teacher-student interaction can change students' learning
attitudes, which affects students' concentration and effort, and ultimately determine the
efficiency of learning. In the classroom, students' motivation can be reflected by their
participation in teaching activities.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
English is the most popular language in the world, and many people around the globe are
learning this language. Previous studies indicate that various factors could affect students'
motivation to learn English. First, the test-oriented system sought after by most institutions
makes teachers focus on teaching with the aim of preparing students for tests concentrate on
grammar and reading, which neglect the use of English in real-life situations (MacCartney,
2011). Secondly, the lack of teacher-student interaction suppresses the learners' interest in
learning this language (Bulunuz & Jarrett, 2010). This literature review is structured into three
interrelated sections. The first thematic field explores how test-oriented teaching impacts
Chinese students who learn English as a second language. The second thematic field is empirical
evidence that teacher-student interaction increases students' learning motivation. The third
thematic field explores the significance of using social media to increase students' learning
motivation.
The Existence of Teaching to the Test
It is common practice in China to measure students' English proficiency through test
scores. These tests unanimously concentrate on learners' understanding of grammar knowledge
and writing skill. Test-oriented learning leaves learners with no opportunity to practice the
knowledge that they have acquired (Jianda, 2007). Previous studies showed that when Chinese
students were learning English in elementary school, they also needed to take several
standardized tests which school administration required for all students and teachers.
According to Kennedy & Lui (2013), English teachers in Chinese schools believe that
testing is helpful for students to review and learn English. However, the teacher reports that test-
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oriented teaching, in some ways, negatively affects teaching activities in classrooms because
teachers spend too much time preparing pupils for the test. For one thing, it pressures teachers to
work on test-related skills so that they often neglect the importance of in-class activities
(Kennedy and Lui, 2013). To modify the academic to get high-stakes tests is not that
inefficient. Therefore, there is a need for pedagogical revisions to streamline the significance of
practice in learning programs (Shohamy, 2001). On the contrary, communicative teaching skills
provide effective tools for both testing and practicing a language (Manzo 2001). Assessment and
teaching are best served when linguistic skills are combined with higher-order thinking that is
embedded in content and applied to real-world situations.
Teaching pedagogy has a significant impact on students' learning outcomes. It does not only
influence the student's understanding of the language but also affects students' motivation to
learn a language (Jones & Egley, 2007). However, teaching to the test reduces teachers' ability to
apply communicative teaching approaches in the classroom. Learners spend most time practicing
test-taking strategies, which reduces the time for learners to practice the language in real life.
Furthermore, test outcomes are not sufficient to evaluate the weaknesses and strengths of
students, which provides little to no useful feedback for instructors to improve teaching and
learning processes.
On the other hand, a student-centered curriculum that involves teaching can have many
benefits. According to Jones and Egley (2007), such a curriculum affects learning positively.
First, specifying target skills and goals in the test can help learners measure their progress.
Therefore, testing can create a sense of achievement and motivate all students in speaking and
listening skills. The challenge is to find curriculums that test skills such as listening and
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communication and grades the students. It is also difficult to formulate objectives that are
aligned with the learner's level and ability in any curriculum.
Kennedy and Lui (2013) mentioned that teaching to the test is useful for students' in that
it provides a detailed record of their learning progress. However, the mastery of a language
involves speaking. Nevertheless, teaching to the test influences teachers' approach to teaching in
the classroom; it has negative impacts on fluency in a language. Firstly, it imposes a great deal of
pressure on teachers to help students get a higher score because teachers are expected to report
excellent results to the school administration. It sometimes incentivizes teachers to compromise
the role of interactive activities and proper pedagogies in the classroom just to increase test
scores. Secondly, teaching to the test lowers students' self-learning motivation because it sets
their focus on achieving higher grades instead of exploring the language and using it in real-life
situations. Third, learning a second language is more complicated than the first language
(Kennedy and Lui, 2013). Therefore, teaching to test harms the very purpose of learning due to
the adverse effects caused by focusing on the test requirements.
The Impact of Teacher-Student Interaction on English Teaching
Interaction is essential in in-class teaching because it enhances the retention of the
content. According to Rao (2002), teacher-student communication is a necessary form of
classroom teaching in China. However, based on data from questionnaires of both teachers and
students, the quality of classroom teacher-student communication is unsatisfactory. The main
reason for low-quality interaction between teachers and students, according to Rao, is teachercentered teaching. Therefore, in-class interactions between the teacher and students will help
improve the quality of learning.
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A shortage of teacher-student interaction in English classrooms in China can jeopardize
learning. Lack of communicative activities in class time decreases students' input in learning
English (Rao, 2002). Liao (2000) also concludes that students should be encouraged to apply the
expressions for interaction and communication instead of rote-memorizing vocabulary and
grammar principles. The use of English for communication activities and classroom management
helps to increase the interaction between the teacher and students. It can also help students
realize that English is a vehicle for communication, not merely an object to be learned.
Therefore, teachers should promote communicative activities to motivate students to learn (Liao,
2000). Developing English teaching approaches to meet the current needs requires aligning the
communicative approach with teaching structures to reflect changes in information and
technology.
In another study, Gardner and Bernaus (2008) indicated that there is a correlation
between the acquisition of the second language and students' motivation. They found that
students' interaction with the teacher is a significant factor that affects students' motivation and
English achievement. When teaching English, communication is essential because it provides
abundant opportunities to interact with peers through the flexible grouping of the students.
Through diverse group activities, students are encouraged to communicate with each other. They
also have time for extended academic dialogues with their peers.
Robertson's study (Robertson, 2009) also confirmed that English instructors in China
often discourage students from learning and using the language in a real-life context and thus
lower their learning motivation. By comparing cooperative learning and lecturing, Meng (2017)
concluded that collaborative learning provides more opportunities for students to advance their
interest in English learning. She conceded that although cooperative learning is useful, good
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learning also requires the feedback and instruction from the teacher. Therefore, a combination of
lecturing and cooperative learning would be ideal for increasing students' motivation and interest
and optimizing the learning results.
A large number of teachers exercise interaction's function in teaching and learning of a
second language. Former researchers have demonstrated that education and language acquisition
cannot take place without a condition of cooperation. This research concentrates on teacherstudent interaction in the English classrooms in China (Meng, 2017). Researchers investigated
three different schools in Sichuan to get a detailed picture of teacher-student interaction in
English classroom teaching. Most surveys were based on questionnaires and classroom
observations of the researchers' own teaching experiences in middle schools. The statistics not
only revealed the teaching in this region but also explored why low-quality teacher-student
interaction could be a problem. Primarily, the research addressed from precise theories: second
language acquisition, and interactionism, among others. The principal purpose is to enhance
teacher-student communication's quality. It also concentrates on assuring high quality in English
language learning.
Research has shown that communicative language teaching (CLT) is beneficial in
classroom activities (Brown, 2001; Johnson, 2000). CLT is a collaborative exchange between
people that result in an impact on each of the parties (Brown, 2001). In Brown's (2001) study, the
participants showed better learning through interactive classroom activities where they took on
different social roles to communicate with other students (Brown, 2001). They also found it
easier to transfer what they learned through CLT to real-life contexts than traditional classroom
teaching. According to Johnson (2000), the benefits of CLT may be due to the fact that CLT is
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an engaging discussion between students and teachers, where both parties bring their views to
the table.
Rivers (2000) also agree that interaction is an essential factor in learning a second
language. Through cooperation, students can apply the language learned in real life, and the
teacher could have a better understanding of students' learning styles. During a communicative
activity, students can have direct experience in communicating messages using English, which
leads to higher levels of comprehension. Also, students will can practice language skills by
talking with others (Johnson, 2000, p. 95). Lightbown and Spada (2013) argued that when
speakers have the opportunity to receive and participate in conversations, it maximizes their
chances for second language acquisition (SLA). Also, there is a need for comprehensive input
through interaction that occurs in the two-way communication process, as they have to adjust
their own language through negotiation with and feedback from other partners (Johnson, 2000).
This is resonated with Xu's study (2005), which demonstrated the benefits of interactions in
classrooms. Xu states that when teachers conduct English teaching primarily through
communication, the outcome is usually satisfactory. In sum, interactions between learners and
teachers offer a good opportunity for students to enhance their language proficiency.
The positive effect of interaction on language acquisition is also supported by theoretical
evidence. Students acquire language skills by contributing to learning sessions (Krashen &
Terrel, 1983). Learning occurs when the learner's prior knowledge is engaged in the learning
process, which leads to more comprehensible input. The input hypothesis (Krashen & Terrel,
1983) claims that learners make progress in second language acquisition through extended
exposure to the language that is slightly more difficult than their current ability. Based on this
hypothesis, the learners' current proficiency should be considered by the instructor to develop
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teaching materials. However, the output is also important to language acquisition. Johnson
(2002) also emphasizes that understanding and producing a language are different skills.
According to him, output ensures that learners produce quality output through speaking and write
the language efficiently. Through interaction, students receive comprehensible input and practice
speaking the language at the same time. Therefore, teacher-student interaction is an effective
way not only to motivate Chinese students to learn the English language but to learn well.
Social Media Engagement in English Teaching Classroom
Social media could be an effective tool for teaching interactive language skills. In the
modern world, social media are widely used as a platform for interaction (Yang & Wu, 2012).
People spend a lot of time on social media platforms such as Facebook, Instagram, WhatsApp,
and Twitter, among others. Chinese students can also use these platforms to learn English by
interacting with English speakers around the globe. In the 21st century, language learning can be
better served when it takes place in a virtual environment, due to the availability of online
communicative tools such as social media and students' habitual tendency to communicate online
(Yang & Wu, 2012). However, teachers are accustomed to using teacher-centered pedagogy that
results in a lack of interaction with students (Md Yunus, 2012). As the previous studies
mentioned, teacher-centered pedagogy is not sufficient and efficient for students' English
learning. With the rapid development of technology, English learning through social media
interaction is promising.
Social media can improve learning by providing students with higher levels of
motivation. For instance, it motivates the students to use critical thinking skills to assess
information sources (Conger, 2009). A large number of students use social media platforms
frequently to share ideas. Students can voice their opinions and debate with others, which makes
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the learning of the English language meaningful. Teachers can also create vocabulary and
grammar exercises based on the content. Through social media, all four language skills could be
enhanced in the classroom. Social media-based tasks can give students a sense of achievement,
as they have a live audience to share some information with (Tyler, 2019).
Some studies have shown that teachers can utilize social media to help students learn in
multiple ways. According to Falahah and Rosmala (2012), the most dominant usage of the social
network is to search for and share interesting information. Some English instructors use their
blogs to create original material for their students, and students are often happy to share these
resources with others. This process helps students to learn a language on a wide range of topics
efficiently. Meanwhile, technology also makes learning more efficient by offering real-time
feedback.
Recent literature has demonstrated numerous ways that students can use social media to
learn and improve their English skills by themselves. The use of technology in teaching foreign
languages has been increasingly adopted since the last decade (Yang & Wu, 2012). For instance,
a Twitter account named "learn English" provides followers daily tips about English learning
strategies and grammar tips. Many English learners find it useful because it fits learning into
their habit of using social media. Also, posting on Instagram can cultivate the habit of using
English on a daily basis. Some other learners use Facebook to join groups, and pages that are
dedicated to English learning also find it beneficial to learning.
A social media project will provide practice opportunities in a familiar environment.
Applying social media in English learning can facilitate students to feel that what they are
learning is meaningful for prompt communication. It also increases their morale and can
personalize learning as they produce interaction with classmates through communication. There
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are numerous models provided by social media platforms on how to use language. Finally, social
media projects show how to utilize social media techniques to further their professions to the
youth. Social media engagement can play a huge role in motivating the Chinese students to learn
the English language efficiently. The use of social media projects will increase the students'
morale to learn the language.
Summary
Good teacher-student interaction and the use of social media can boost language learning
results by increasing students' motivation to learn. Motivation is essential to enhance students'
ability to learn, but teaching-to-test in traditional Chinese classrooms imposes a negative effect
on students' desire to actively learn. To counter this problem, teacher-student interaction and
social media communication can be used to motivate Chinese students to learn the English
language. This project explores how to increase teacher-student interaction and how to use social
media to boost student's learning interest. The handbook presented at the end of the project will
focus on how to improve students' speaking and listening skill through better teacher-student
communication the use of social media to engage students' motivation and interest.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Description of the Project
This project is presented in a handbook an English listening and speaking. The handbook
contains listening and speaking class activities to help elementary students to increase motivation
and engage learning in a relaxed environment. Through cooperation, students can apply the
language learned in real life, and the teacher could have a better understanding of students'
learning styles. During a communicative activity, students can have direct experience in
communicating messages using English, which leads to higher levels of comprehension. It is
designed for English instructors who teach intermediary-level students in elementary schools in
China. As discussed in the literature review, the lack of teacher-student interaction leads to
reduced interests of students(Bulunuz & Jarrett, 2010). It is essential to increase students'
learning interests by using plenty of in-class activities together with teacher-student interaction.
Also, the use of appropriate technology can enhance the efficiency of communication between
students and teachers (Falahah & Rosmala, 2012). In this project, exciting class activities
between students and teachers and several mobile applications that use technology as a tool to
help students will be examined. This whole handbook contains three modules. Each module has
a theme separated into two sections, which include speaking and listening learning section.
The first module is called "Self-Introduction." This module helps students increase their
speaking and listening skills by getting acquainted with their fellow students, teachers, and
friends in different environments. Section one is focused on students' speaking ability. This
section contains vocabulary and short-sentence activities.
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Furthermore, teachers can throw a small role play "party" that will encourage students to
speak. After class, the teacher will give students homework to complete on a mobile application
called Snapchat. Snapchat will help students practice the vocabulary and sentence structures
related to self-introduction. Section two focuses on listening comprehension, which includes
three parts: pre-, during, and post-listening. In the pre-listening section, students will have one
activity called "charade". This game can help students know what to expect during listening. The
post-listening includes comprehension questions and discussions that offer opportunities for
communication.
The theme of module two is called "Merry Christmas." This module revolves around
students' speaking and listening skills that they need when they engage in a real conversation
with classmates, friends, or people from foreign countries. It will teach students' speaking and
listening skills based on a passage on how Americans celebrate Christmas. This module also
consists of two sections. Section one focuses on speaking through vocabulary practice and
sentence card games. Next is a role-playing game that involves both teachers and students, and
students will be given a chance to create animations using a mobile application called "flipaclip".
In section two, students will learn a lovely Christmas song. The aim is to promote listening
comprehension. Again, it comes with pre-, during, and post-listening activities. Section two
focuses on listening comprehension, which includes three parts: pre-listening practice, during
listening, and post-listening practices. Although the learning process of module two is the same
as that of module one, the activities and games are different.
The theme of module three is called "Worldwide food." This module will teach students
speaking and listening skills. It will also include the introduction of a different country's local
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food. It also contains two sections. Section one is speaking and learning, where students will
learn how to use several new vocabulary items related to the theme. Then they will practice some
short phrases about different food cultures. Later, the teacher will give students several games to
practice speaking skills on different foods of various countries. Section two focuses on listening,
including pre-, during, and post-listening exercises. For instance, the instructor will teach
students how to make pizza to engage their interest to learn and increase their listening skills.
There will be a detailed tutorial on how to download the mobile applications mentioned above.
Students will use follow the teachers' instructions to play the games on smartphone applications.
These instructions will be displayed in the handbook in detail.
Development of the Project
This handbook consists of three major modules of three different themes, respectively;
each module will contain two significant sections, which include speaking and listening
comprehension. The main goal of this project is to engage students' learning motivation. Each
module's topic is to choose by most popular English practical learning topic. Students can learn it
and use each topic's learning in the future outside of the classroom. The handbook utilizes
teacher-student interactive activities through social media to engage students' interests in a
relaxed and creative environment. This lesson plan will help Chinese students to learn English in
elementary schools. Elementary English teachers in China can incorporate the strategies and
activities described in the handbook into their everyday classroom teaching to improve pupils'
listening and speaking skills.
Learning a second language is not running on the treadmill. When teachers are focused
on teaching grammar to meet the requirements of the test-oriented system, it will cripple
students' interest to learn. However, by implementing the content of this handbook, students will
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have to be able to use the language in the real world. The priority of this project is to engage
students' learning interests and facilitate listening and speaking through the use of social media.
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The Project
The project can be found in the appendix in its entirety
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
This project will promote students' speaking and listening skills by engaging their interest
through the use of gamified activities and social media applications. Teacher-student interactions
are essential to learning a language (Salehi, 2019). Classroom teacher-student communication is
the best way to achieve effective teaching. Therefore, it is imperative to clarify the relationship
between classroom interaction and students' motivation to learn. A cooperative, interactive
teaching pedagogy can motivate students to learn and practice a new language effectively(Meng,
2017). To achieve effective teaching, teachers should consider students' current language ability
and conduct interactive activities with effective methods. Teachers should also pay attention to
students' responses and provide useful feedback to promote students' high-order thinking. Lack
of teacher-student communication is one of the major factors that lead to a decrease in the
motivation of the students.
According to literature in second language acquisition, teaching to the test is a significant
factor that undermines learning. It also forces teachers to focus on students' test scores and
neglect students' need to use the language in real-world communication. Hence, English test
without an emphasis on speaking skills have an adverse effect on English teaching. Influenced
by exam-oriented education, elementary English teaching in China focuses on the reading and
writing while ignoring the teaching of spoken English. Testing is a heavily used tool to promote
the learning of English, from elementary to the doctorate level. Most of the tests are
comprehension-oriented, multiple-choice questions, which are boring and can harm the learner's
motivation to learn. Many students find English classrooms dull and demotivating.
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The English classroom is the best platform to practice communicative English, as Chinese
students lack the environment where they can practice speaking outside of the classroom.
Besides, due to the large size of most classrooms, it is difficult for teachers to organize
productive oral activities for students. As a result, students lose the opportunity and enthusiasm
for oral practice, and the classroom fails to meet the needs of students for verbal expression.
Language learning involves communication with others. Therefore, it requires not only the
appropriate cognitive ability but also defined social communication skills. In recent years, the
reform of spoken language teaching in schools has made many teachers to consciously create a
speaking environment for students, aiming to cultivate students' ability to use the language.
Making full use of game activities and social media can improve learners' interest and their
listening and speaking abilities. The communication's deficiency with students and peer activities
will solve by using practical methods of teaching based on real-world examples. This strategy
increases students' learning motivation (Robertson, 2009). A cooperative learning environment
enhances the interest of students to learn (Meng, 2017).
This project contains three themed modules to explicitly teach students' speaking and
listening skills at the elementary level; the use of colorful design and exciting activity can help
students gain knowledge in a flexible environment. This project meets the need for all problems
mentioned from my experience and literature review. Motivation is the focus of this project to
help engage students in learning, and it includes teacher-student interaction with plenty of class
activities. It can increase students' learning interest through the use of activities that encourage
students to speak with confidence and lower students' learning anxiety. It will also promote the
use of several mobile applications for students to facilitate their integrated development to
combine learning skills with technology to make assignment interestingly.
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Recommendations
Teachers who are teaching elementary students recommend choosing this lesson
plan. The teachers need to make sure the learners' English learning level to select this handbook.
This handbook includes tips and recommendations to teachers during the activity and game in
the class. There are several sample worksheets that the teacher can print out and use during the
class activity. Make sure to well prepared all the materials before the class.
During the class activities' teaching, the teacher as well to prepare all class activities with
a positive attitude to promote students' learning interests. This handbook focuses on elementary
students who require encouragement to develop a positive attitude during teaching. There are
plenty of in-class activities in each module. When teachers are preparing to teach each module,
they should try to decorate the classroom to make students feel they are involved in the process.
In module two, the instructor can well decorate the classroom with Christmas decorations. In this
way, students can learn the class more involve the environment. In module three, teachers can
prepare some worldwide food samples for students, let them learning with entertaining activities,
and enjoyable ways. When teachers use this handbook, they should prepare for their class and
assembly materials for practical. This handbook already includes some content that teachers can
print out. If the instructors want to explore more themed modules based on this handbook, they
can follow the sequence of this handbook. This teaching sequence will help to show the
professional comprehension teaching method and helpful for students learning acquisition.
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APPENDIX
Tools of Engagement for Language Acquisition

A lesson plan for elementary ESL teachers

Cheng Li
University of San Francisco

1

Introduction
This is a themed-based ESL lesson plan
that tackles listening and speaking skills and is
specifically designed for elementary students.
The goal of this fun and colorful lesson plan is
to provide opportunities for students to speak
out English words without fear and increase
their learning interest with a fun class activity.
Students can learn by playing in a comfortable
classroom atmosphere. This will engage
students’ learning motivation for language
acquisition in listening and speaking.
The purpose of using this colorful fun
material is to use different tools with class
activities to help enhance students’ learning
interest and avoid students from losing learning
motivation. Each theme is designed by the
most popular topics that encourages students’
acquisition of communication skills and
promote real communication inside and outside
the classroom.

2

Self-Introduction

3

Section 1:
Pre-Speaking

Section 1 focus on students’ speaking skill related to the
theme: “self-introduction”. It contains three major parts: pre
speaking, during speaking and post-speaking.
The goal of this section is to enable the students to develop
speaking skills and communication skills to promote real
communication inside and outside the classroom. Using fun
activities to engage students’ learning motivation encourages
students. It can also expand students’ spoken vocabulary and
enable the students to comprehend the main ideas. The theme
“self-introduction” is an important and popular topic that can help
students to learn and use it in future communication.

4

Section 1:

Pre-Speaking

1. Warm up: Where is my home?
Instruction: Please put each vocabulary and a short phrase into the
right category. The teacher will call the students to answer.

February, playing the piano, English,
August, playing with friends, listening
to music, May, shopping, science, math,
PE, November, singing, dancing,
history, painting, December.

5

Section 1:

During Speaking

Hobbies

Months

Subject

6

Section 1:

During Speaking

2. Ice breaker: Roll a question and ask.
Instruction:
1. Divide students into groups, work in pairs in each group.
2. The teacher will provide one dice box, each side being blank.
3. Two students can create their own question on each side of the
dice contains what they want to know about each other.
4. After students create the questions, each student can roll the dice
one by one, and ask the questions.

77

Here is one example of creating a question;

Where are you from?

What is your hobby?
What is your favorite school
subject?
When is your birthday?
How many people in your
family?
What are the 3 words you
would use to describe
yourself?

8

Section 1:

During Speaking

Big party: Who is the lucky one?

Instruction:
1. Each student will receive a personal introduction form and a
creative name card to fill it.
2. There are two boxes on the front table; one of the boxes have a
“name” labeled on the box that students will put their name
card in it. Another one has a “detail” label that the students will
put their form in it.
3. After all the students have finished instruction 1 and 2, the
teacher will preside over the exercise and take one name card in
the “name” box, and the teacher will then call the name. The
student will be asked to come in front of the classroom to take
one form from the “detail” box. The student will read the
information from that form and let students guess who the
lucky person is.
4. If all the students’ guesses are right, the lucky person will come
in front of the class to take a new name in the “name” box. This
game can continue over and over again.

9

Section 1:

During Speaking

This is the self-introduction form:

10

Section 1:

During Speaking

Let’s start this exciting game together!

Tips for teacher: Here are the two model boxes; the teacher
can use this as an example when making the box.

11

Section 1:

Post-Speaking

Homework：

- Use Snapchat to record a short video
-

and create your own cute video.
The instruction about how to use the
Snapchat is on the next two pages.

Step 1: Download the Snapchat on App Store.
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Step 2: Sign up a new account.

Step 3: Capture a moment you like.
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Step 4: Share your memory.
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Section 2:

Pre-Listening
Section 2 focuses on students’ listening skills related to
the theme: “self-introduction”. It contains three major parts:
pre-listening, during listening and post-listening.
The goal of this section is to enable the students to
develop listening and comprehension skills by using the basic
principles of “focused listening”. The activity uses game
activities to engage students’ learning motivation and to
encourage students’ learning through playing. It also can
expand students’ spoken vocabulary and enable the students to
comprehend the main ideas. The theme “self-introduction” is
important for students to learn and use it in real-life situations.
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Section 2:

Pre-Listening

1. Warm up: Let’s review all of these pictures’ meaning together!

Pretty
-very beautiful.

Housewife
- a married woman whose main job is
to care for her family and do
housework.
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Section 2:

Pre-Listening

Warm up: Let’s review all of these pictures’ meaning together!

Shopping
-the act or activity of buy goods
from stores.

Businessman:
-a man who does business.

17

Section 2:

Pre-Listening

Warm up: Let’s review all of these pictures’ meaning together!

United state
- The United States of America is the official name of a
country in North America.

18

Section 2:

During Listening

Listening material: This part is for the teacher to read
the materials to students twice.

My name is Chengbao. I am a girl. I live
in China. My birthday is February
14th. I like my friends because they are
very pretty. My best friends are Xiaohong
and Xiaoyun. They are beautiful and very
friendly. My family has a father,
mother, sister and me. I love my family.
My school’s name is GuangMing
Elementary School. My favorite subjects
are English, Science and Mathematics. All
subjects are interesting to me. My
hobbies are playing the piano and
dancing. My sister’s name is Zhenzhen.
She studies in the United States. She likes
listening to music. My father is a
businessman. My mother is a
housewife. She likes going shopping on
the weekend. I love my family and my
friends. Bye Bye.

19

Section 2:

Post-Listening

2. Game: Who is faster!
Instruction: The teacher will make two teams in this section.
The teacher will give the students several questions about the
listening information. The first group to raise their hand and
answer the question right will earn one point.

1.
2.
3.
4.
5.
6.
7.
8.
9.

What’s Chengbao’s hobby?
Where does Chengbao live?
When is Chengbao’s birthday?
How many best friends does Chengbao have?
What’s Chengbao’s favorite subject?
What’s Chengbao’s sister’s hobby?
Where does Chengbao’s sister study?
What’s Chengbao’s father’s job?
What’s Chengbao’s mother’s job?
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Section 2:

Post-Listening

3. Let me introduce _____!
Instruction:
1.

2.
3.

Students to find a partner and tell their self-introduction
information to each other.
Each student will write down on paper what they heard
from their partner.
When they finish, the teacher will call a student’s name,
and that student will introduce her/his partner’s
information.
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Section 2:

Post-Listening

Homework:

- When you all finish uploading your own

-

Snapchat self-introduction video. Each
student should at least listen and watch three
student’s video and give a little comment
about what is interesting and what do you
like about the video.
I’m looking forward to watching your
beautiful Snapchat video!
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Merry Christmas

23

Section 1:
Merry Christmas
Goal
Section 1 focuses on students’ speaking skills related to the
theme: “Merry Christmas”. It contains three major parts: prespeaking, during speaking and post-speaking.
The goal of this section is to enable the students to develop
speaking skills and communication skills to promote real
communication inside and outside the classroom. Use game
activities to engage students’ learning motivation and encourage
students’ learning by playing. It also can expand students’ spoken
vocabulary and enable the students to comprehend the main
ideas. The theme “Merry Christmas” is an important and popular
topic. This speaking practice mainly talks about giving presents at
Christmas. It can help students to learn and use it in future
communication.

24

Section 1
Pre-Speaking

1. Warm up: Matching
Instruction:
Please put each vocabulary under the right picture. The teacher
will call students to answer.

Teddy
book
board game
basketball
robot

computer game
chocolates
Lego bricks

doll
scooter
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Section 1
Pre-Speaking

26

Section 1
During Speaking

2. Game: Shhh whispers!
Instructions:
1. The teacher will prepare sentences on each paper.
2. Students will be grouped into several groups and stand in a
line. Each group must have at least four students.
3. The teacher will give each group a paper with one sentence,
and only the first student can see the paper.
4. Students will whisper the sentence one by one from the first
student to the last.
5. If the last student can speak out the sentence right, then the
group is the declared winner!

27

Section 1
During Speaking

Here are some samples that a teacher can use to
make the sentences.
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Section 1
During Speaking

3. Game: Who is the drama queen and king?

Instruction:
1. The teacher will separate students into 2 to 3 students per
group.
2. The theme of the drama is about giving presents to friends on
Christmas Day. (Use your imagination to create a funny drama)
3. Each group will be given 2-3minutes for drama shows.
4. All students and the teacher will vote for the best drama queen
and king.
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Section 1
Post-Speaking

Homework:
- Use Flipaclip to create your own
Christmas story! You can make your
own story cartoon film. Try to be
creative!
- The instruction about how to use the
Flipaclip is on the next two pages.
- I’m looking forward to watching all
your artwork!

Step 1: Download the FlipaClip.
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Step 2: Start a project.

Step 3: Start drawing.
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Step 4: Play your cartoon.
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Section 2
Pre-Listening
Goal
Section 2 focuses on students’ listening skill related to the
theme: “Merry Christmas”. It contains three major parts: prelistening, during listening and post-listening.
The goal of this section is to enable the students to
develop listening and comprehension skills by using the basic
principles of “focused listening”. Use game activities and music
to engage students’ learning motivation and encourage
students’ learning through playing. In this section, students will
learn by listening a song. It can also expand students’ spoken
vocabulary and enable the students to comprehend the main
ideas. The theme “Merry Christmas” is important for students to
learn and use it in future real-life situations.
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Section 2
Pre-Listening

1. Warm up: Matching
Instruction:
Please put each vocabulary under the right picture. The teacher
will call students to answer.

Santa
sky
mince pie
stars

stocking
chimney
carrot

reindeer
present
Christmas light

34

Section 2
Pre-Listening

35

Section 2
During Listening

Let’s learn a Christmas song!
First, let’s listen to it!
Tips for teacher: Let the students’ listen twice and give them this
handout sheet. When you play the music twice, you can teach them
to fill out the sheet together (the music file attached with the
material).
The original lyrics on the next page can help the teacher to teach.

36

Section 2
During Listening

37

Section 2
During Listening

2. Fill it in!
Instruction: As we already listen to this music two times, let’s
listen to this music again and try to fill in the blank spaces on this
sheet.

38

Section 2
Post-Listening

3. Game: Listen and do!
Instruction:
1. In this section, you will respond with the required action
when you hear particular sentences.
2. Here are the sentences and actions students need to react.
Santa, Santa, high in the sky: Clap your hand.
Come down the chimney, don’t be shy: Stomp your feet.
There’s a carrot for your reindeer: Nod your head.
There’s a glass of sherry and a big mince pie: Shake your head.
The Christmas lights are glowing: Shake your shoulder.

39

Section 2
Post-Listening

4. What other Christmas song do you know?
Can you sing to us?
Instruction:
1.
Give students several minutes to remind themselves of a
Christmas song they’ve ever heard or sing.
2.
Encourage students to come to the front to perform to
students.

40

Section 2
Post-Listening

Homework:

- When you all finish creating your own

-

Christmas story on Flipaclip. Each student
should at least watch 3 student’s video and
give them a comment about what you found
interesting and what do you like from the
story video.
I’m looking forward to watching your
creative Christmas cartoon story!

42

41

Worldwide Food

43

42

Section 1:
Worldwide Food

Goal
Section 1 focuses on students’ speaking skill related to the
theme: “Worldwide food”. Let students understand different
country’s typical food. It contains three major part: pre-speaking,
during speaking and post-speaking.
The goal of this section is to enable the students to develop
speaking and communication skills to promote real
communication inside and outside the classroom. Use game
activities to engage students’ learning motivation and encourage
students to learn by playing. It can expand students’ spoken
vocabulary and enable the students to comprehend the main
ideas. The theme “Worldwide food” is an important and popular
topic. This speaking practice mainly talks about giving presents at
Christmas. It can help students to learn and use it in future
communication.
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43

Section 1:
Pre-Speaking

1. Warm up: Let’s review all of these pictures’ meaning together!

dumpling

Japan

China

sushi
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44

Section 1:
Pre-Speaking

Italy

curry rice

pizza

India

46

45

Section 1:
Pre-Speaking

Mexico

taco

47

46

Section 1:
During Speaking

2. Activity: What food do you like?
Instruction:
1. The teacher will give the students worksheet 1 that includes a
simple explanation about a specific type of food.
2. The teacher will guide students to speak and understand all the
information about the food. The students will then read after the
teacher.
3. After review the worksheet 1, the teacher will give the students
worksheet 2 and let the students start a dialogue and
communicate with other students. Let students get to know each
other and what food they like. (worksheet 1 and 2 is already on
the next two pages)

48

47

Section 1:
During Speaking
Worksheet 1
Curry is a spicy food; you can eat it with
rice or bread.

Sushi is rice with seafood and vegetables.
It looks beautiful, and it is healthy too.

Taco is meat or beans wrapped in a
tortilla; you can eat them with different
sauces.
Dumpling made with minced pork and
Chinese cabbage. Many Chinese people
like eating dumplings during the Chinese
new year.

Pizza is a type of bread and tomato dish,
with meat, sausage served with cheese.
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48

Section 1:
During Speaking
Worksheet 2

50

49

Section 1:
During Speaking

3. Game: Which is the fake one
Instruction:
1. From the last activity, each student would have already filled
worksheet 2. Students will get to know each other’s food
preference.
2. The teacher will collect all student’s worksheet 2 and call the
name. The teacher would then let the students come to the front
and read their worksheet 2; the student has to speak one fake
thing on the worksheet 2 and let other students guess the fake
one.
3. Other students can ask several questions to find out the fake one.

51

50

Section 1:
Post-Speaking

Homework:

- Try to learn a simple recipe for a typical food
-

-

in your country.
Next class we will let each student come to
the front to demonstrate their food recipe
and share with all the other students how to
make it.
It must be a fun time! I’m looking forward to
reading you all’s recipe.
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51

Section 2:
Pre-Listening

Goal
Section 2 focuses on students’ listening skills related to the
theme: “Worldwide food”. This section will guide students to
know how to order a different country’s food - pizza. It contains
three major parts: pre-listening, during listening and postlistening.
The goal of this section is to enable the students to
develop listening and comprehension skills by using the basic
principles of “focused listening”. Use game activities and music
to engage students’ learning motivation and encourage
students’ learning by playing. Students will not only learn but
also expand students spoken vocabulary and enable the
students to comprehend the main ideas. The theme “Worldwide
food” is important for students to learn it and use it in future
real-life situations.
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Section 2:
Pre-Listening

1. Warm up: Matching
Instruction:
Please put each vocabulary under the right picture. The teacher
will call students to answer.

cheese
mushroom
tomato
pizza crust

salami
pepper
slice

ham
onion
pineapple

54

53

Section 2:
Pre-Listening

55
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Section 2:
During Listening

Listening material: This part is for the teacher to read
carefully clearly to students 2 times.

Waiter: Welcome to Rossi’s Pizza. What can I get for you
guys?
Mario: Can I get a small size pizza with extra cheese and
don’t put tomato sauce on the pizza?
Waiter: What toppings do you want on the pizza?
Mario: I would like to add salami and extra mushroom,
please.
Waiter: How would you like your pizza crust to be?
Mario: I would like to have a crispy outer crust. Don’t
forget to put some pepper on the pizza. Thank you!
Waiter: Great! What can I get for your friend?
Xiaohong: Can I get a slice of pizza with cheese and tomato
sauce on the pizza?
Waiter: Yeah! What kind of toppings do you want?
Xiaohong: I would like to add ham, pineapple, and onion
on it, please.
Waiter: You guys are all set. Please wait 15 minutes for the
pizza to be cooked. Have a nice day!

56
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Section 2:
During Listening

2. True or false
Instruction: As we have already listened to this dialogue two
times, let’s listen to this dialogue again and try to decide the
following sentence is right (true)or wrong (false). If it’s true put
T, if it’s false put F.

(
)1. Mario wants to get a large size pizza.
(
)2. Mario doesn’t want to put tomato sauce on the pizza.
(
)3. Mario likes adding salami and extra mushroom as
pizza’s topping.
(
)4. Xiaohong just wants to have a slice of pizza.
(
)5. Xiaohong doesn’t like tomato sauce.
(
)6. Xiaohong would like to add ham pineapple and onion
for the topping.
(
)7. Mario likes to add extra cheese for his pizza.
(
)8. Mario doesn’t like to pepper on the pizza
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Post-Listening

3. Game: Create your own pizza!
Instruction:
1.
The teacher will provide a lot of stickers about each pizza
topping ingredients and one pizza crust to each student.
2.
Let students create their own pizza use materials.
3.
After the creation, the teacher will ask students to volunteer
and introduce their own pizza.
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Section 2:
Post-Listening

Material sample : This is a sample for the teacher to
be used for making pizza sticker material.
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Section 2:
Post-Listening

3. Game: Role play!
Instruction:
1.
The teacher will let two students work in a group.
2.
Give students several minutes to prepare a dialogue just like
the listening material. One student will act as a waiter, and
another student will act as a customer.
3.
When students finish practicing, each group will come to the
front and act their dialogue, and after their role-play acting,
other students will ask a few questions about their role play.
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Section 2:
Post-Listening

Homework:

- Go online to watch one of your favorite food’s
-

teaching video.
Try to understand and learn how to make it.
Share with your classmates and teacher for
the next class.

